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A strong educator workforce is foundational to the success of New Mexico’s public education 
system. A significant body of research demonstrates that teacher experience, preparation, and 
qualifications influence student achievement, especially with respect to the achievement of 
students of color and those from low-income families.2 Principals are also a crucial school-level 
factor associated with student achievement—second only to teachers’ classroom instruction.3 
Additionally, a growing research base points to the importance of a racially and linguistically 
diverse educator workforce for all students, and especially students of color. For example, 
studies have found that teachers of color boost outcomes for students of color, including 
increased test scores, improved graduation rates, increased aspirations to attend college, fewer 
unexcused absences and lower likelihoods of chronic absenteeism and suspension.4  
 
However, in many states, teacher quality is in short supply and inequitably distributed.5 
Contributing to this problem, 9 of 10 teacher vacancies each year are the result of teachers 
leaving the profession, many of them because they were underprepared and undersupported.6   
New Mexico is among those states that faces significant challenges in staffing all schools with a 
well-prepared, stable, and diverse educator workforce.  

• Of New Mexico’s 21,514 teachers in 2017-18,  shortages affected 9% of teaching 
positions. This includes 1,302 underprepared teachers and 644 unfilled vacancies.7   

• These shortages are driven by a dramatic decline in teacher preparation enrollment 
(down 69% from 2011 to 2017) and completion (down 45% during the same period),8  as 
well as teacher attrition, which accounts for nearly 9 of 10 annual vacancies.9  

• Declines in teacher availability have been far larger than declines in student 
enrollments.10   

• A greater percentage of new teachers are entering through alternative route programs, in 
which candidates are typically teaching in the classroom as teacher of record while they 
are completing coursework and rarely have the benefit of student teaching as part of their 
training. Many studies find this challenging path to entry produces lower levels of 
effectiveness and higher rates of attrition, contributing to churn in the teaching force. 11  

• Finally, the state’s teaching workforce does not match the racial and ethnic diversity of 
New Mexico students. While 75% of students in the state identify as students of color, 
only 36% of teachers identify as teachers of color.12    

 
Successful strategies for addressing shortages include policies that address teachers’ costs of 
entry and quality of preparation and support in ways that improve both entry and retention in 
teaching.  These policies include subsidies for high-quality training tied to service in the 
profession;  mentoring and opportunities for collaboration and professional learning. 
Compensation also matters (in various forms, ranging from wages and benefits to loan 
forgiveness and housing costs).13 Research finds that preparation, supports, and compensation 
also matter for recruiting and retaining principals.14 The same strategies are particularly 
important in recruiting and retaining teachers and school leaders of color.15   
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In recent years, New Mexico has passed important legislation to strengthen its educator 
workforce, including teacher loan forgiveness and scholarships, a statewide beginning teacher 
mentoring requirement, a grow-your own teacher pathway for educational assistants, and 
statewide teacher salary increases. However, a number of these programs have not yet been 
designed and funded in ways that enable them to go to scale with effectiveness, and in some 
areas, there is not yet a strategy in place. In order to ensure that New Mexico has a well-
prepared, stable, and diverse educator workforce and that every New Mexico public school 
student has access to excellent teaching and school leadership, a more comprehensive policy and 
investment approach is needed.   
 
If properly designed and funded, these strategies could end the state’s teaching shortages within 
only a few years, bringing a more diverse cadre of well-prepared and supported teachers into the 
state’s schools and ending the churn that produces much of the shortage problem. 
 
Based on national and New Mexico research, we recommend 7 strategies to strengthen New 
Mexico’s educator workforce, which can be pursued through both short-term and long-term 
policy options and scaled to provide significant benefits to all New Mexico students:  

1. Fund mentoring & induction for all novice teachers to improve teacher effectiveness and 
reduce early attrition from the profession.  

2. Expand high-retention pathways into teaching, including well-designed teacher residencies 
and grow-your-own (GYO) programs to recruit and retain well-prepared candidates for 
high-need fields and locations. These could include: 
• Creating a state-funded teacher residency program in which teachers apprentice in 

the classrooms of expert mentors while completing an interwoven credentialing 
program (with preferences to programs that partner with Minority Serving 
Institutions (MSIs) or tribal colleges and universities). 

• Expanding and studying the GYO Teachers Act (Educational Assistants to Teachers). 
• Piloting grants to community colleges and 4 year institutions of higher education to 

strengthen course articulation agreements, MOUs, and transfer and support 
programs for cohorts of teacher candidates. 

• Expanding Career Technical Education, Educators Rising and dual enrollment 
programs to support high school students to enter the field of education, especially 
those who have obtained the state seal of bilingualism-biliteracy.  

3. Redesign and expand funding for existing service scholarship and teacher loan repayment 
programs to increase their reach and effectiveness and to ensure all shortage fields and 
locations are covered;   

4. Fund professional learning supports to support teachers’ development of instructional 
skills in literacy, mathematics, and science; culturally-responsive practices, pedagogy, and 
curriculum; social-emotional learning and restorative practices 

5. Leverage ESSA’s 3% optional set aside to expand the existing Principals Pursuing Excellence 
program and/or reinvest in a New Mexico School Leadership Institute   

https://hed.state.nm.us/financial-aid/scholarships/grow-your-own-teachers
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6. Create a task force/working group to study and make recommendations regarding teacher 
preparation, licensing, accountability, and continuous improvement 

7. To more equitably distribute teaching expertise, expand the number of expert teachers 
recognized through the National Board Certification process serving in high-poverty 
schools and taking on leadership roles there.   
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